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The Birth of Swampies
 “Mr. Crabbe. You have visitors. They’re at the pond”. (diary notes)
I walked outside, to the front of the school and into the quiet garden. Our Finance Manger, two students, a teaching assistant and the owner of the local landscape gardening company were all waiting. We were there to have a meeting about the pond. We needed advice. 
About 15 years ago the pond had been installed and filled, with much acclaim, by the local fire brigade. Today the pond was no longer suitable:

· It had a leak – or rather, a series of leaks through the butyl liner which valiant efforts had failed to repair.

· It was too big, too deep and had too steep sides. The latest ‘advice’ was that ponds should be no deeper than one metre at secondary schools and 65cm at primary schools. Our school, Glebe School, is a secondary special school for students with complex needs (Brown, 2010) so we should probably be erring towards 65cm. When it was full the pond was definitely deeper than that. The steep sides were not just a health and safety hazard but bad for wildlife that needed to move between the pond and the garden.
· It had no fence around it. We weren’t sure if we needed one, due to the already restricted access to the area but we thought we should check. 

“What’s the point of even having a pond if we have to do all these things before it’s classed as ‘safe’?” questioned a teacher at a local environmental centre at a subsequent meeting. We were discussing the interpretations of risk aversion strategies that might be required for a school pond. Luckily for the pond (and its inhabitants) we all felt there were lots of points of having a pond:
· The Head of English regularly surprised me with news of the latest arrivals on this pond which she could see clearly out of her window – ducks, geese, herons. 
· The caretaker told me of rare newts. 
· Students were sure they saw big prize carp hiding in the murky (shallow) depths. 
· Even in the reduced form the pond was a feature of interest and change. Frozen or covered in cherry blossom or leaves or slime (not the technical term).

· And in the summer, when the sun came out, blue and red damselflies buzzed all around.

We all agreed that the pond would need to be adapted. Ideas would need to be generated. 

And so ‘Swampies’ was formed: A group of staff and students who worked together to research the potential design for a new pond. They travelled to local ponds in parks and schools and environmental centres and garden centres. They discussed ideas with each other and experts at each of the places they visited. They took photos and they drew pictures. They wrote stories and made posters with things they found near other ponds. And they built a mini pond of their own.

But how did Swampies manage this process within the busy timetable of the school day? 
A Community Enterprise Week

Swampies was one of twelve groups created before the summer in 2009 in a series of planning meetings with Glebe School staff. The groups were created to replace the normal structure of one week in October, the week before half term (19th and 23rd October 2009). This special week was to be called Community Enterprise Week.
Glebe has run a whole school activity week almost annually for about ten years now. One of my roles in the school is to co-ordinate these weeks. The focus has changed over the years but has usually been characterized by:-

· (social) enterprise projects
 and/ or sustainability projects – though it would be true to say that the language/ jargon of enterprise and sustainability were not always used
· groupings of staff and students not used to working together

· significant periods of learning outside the classroom

Along with these Enterprise Weeks
, Glebe School has been quite successful generally in developing its approach to sustainability, has featured in a number of high profile case studies and won awards. As an insider I am proud of our achievements but also aware that there is a long way to go before we can claim that we are a ‘sustainable school’ (Zurita, 2008).

The UK Government wants all schools in England to become sustainable schools by 2020. The Government suggests that schools trying to become more sustainable should consider their:-

· campus – the physical environment of the school but also the ethos, structures and so on that define that place

· the curriculum - taught and hidden

· the community - at all scales and interpreted in many ways (Teachernet, 2009)
One of our strategies for developing whole school sustainability is to use these enterprise weeks to engage the 3 ‘C’s of campus, community and curriculum. I decided to base my research not on the running of the week but rather on my observations of the week ‘from the inside’ as a participant-observer. (Erickson, 1984). Whilst it was expected that all of the 3 C’s would be addressed during the week the focus would be on ‘community’.
My interpretation of a being a Participant Observer Researcher

This pilot research project is a personal, critical and reflective narrative which aims to compliment other sustainable schools research (Ofsted, 2009) and case studies (Government Office for London, 2008). It has developed with a view to the wider educational, political, economic and social context of early 21st Century England (Crabbe M. , Digging Where We Stand, 2009). It aims:

· To meet the criteria of a 5000 word pilot research project for my Education Doctorate at South Bank University

· To add to the body of knowledge being developed by the London Sustainable Schools Forum of which I am Deputy Chair (Government Office for London, 2009)
· To provide a critical narrative of the week which supports the more descriptive information loaded onto the sustainable glebe website (Crabbe M. , Sustainable Geography, 2009) (Alexander, 2001)
· To provide a starting point for discussion with interested readers about the impact of the week which may result in questions for further research
· To reflect on how this Community Enterprise Week supported the school in becoming more sustainable.

The value of this research will be decided collegially by peer review from other educators both in the school and outside. I have not taken an impartial observer role as the writer of this paper. I acted as a participant observer who aimed, along with my colleagues, to support and improve each student’s learning as much as possible, both as part of my role as a teacher and as a researcher. If something did not work or was not successful we tried to change it. As a teacher I had a duty of care to these students which would make suspect a purely observer role in a project such as this (Erickson, 1984). 

The participants in the research were students and staff from Glebe School. The format for enterprise weeks is adapted by the staff of Glebe School each year until an agreed workable version is adopted (De Laine, 2000). The staff in this case chose the students who ‘participated’ in their project based on knowledge of the students and dialogue with other staff and the students.  One of my roles was to act as a mediator to ensure that groups were seen as fair. For example, 
· Group size: the size of groups was able to be limited to a ratio of one teacher to five students
. 
· Teaching assistants sometimes became ‘proxy’ teachers because they wished to lead projects of their own
· Perceived ‘difficult’ students were not generally an issue to place in groups because students were rarely ‘difficult’ in every scenario. Nevertheless, some ‘mediation’ was necessary for a couple of students.

The easiest groups to form seemed to be those with a successful track record – and Glebe has a number of these. Some of these groups exist within the timetable and the normal school week whereas others need the space and time of a week like Community Enterprise Week.
Taking Eco-fashion out to the community 
Building on the success of two previous eco-fashion shows, a teaching assistant started an eco-fashion group for the week (Crabbe, 2009). Teachers and students signed up for it. The students worked together with students from another school and created outfits out of discarded clothes and waste material. And this project culminated in a Christmas Catwalk Show (which was popular with staff, students and parents), a trip to the Clothes Show in Birmingham and the clothes being displayed in Allders Department store in Croydon. 

I entered my classroom. There was rubbish everywhere. Students sprawled all over the floor attaching bits of the debris to assorted clothes. “Hi sir! Look what we’ve made you” said the boy holding up a geography teachers dream tweed jacket with obligatory elbow patches. I didn’t have the heart to tell him I would be out of school on the day of the fashion show. (diary notes)
Perhaps their most valuable success, however, was that this group trialled an eco-fashion club at lunch time. This ‘participatory’ club has developed into an eco-club with gardening, litter picking and eco-fashion among the popular activities.
Bike Clubs

Another illustration of how a group was influenced by student participation was the Bike Club.  A small group of ‘hardcore-student-bike-maintenance-enthusiasts’ met most Thursday lunchtimes to fix bikes. They suggested the Bike Club should be one of the projects during the week and, with the teacher, they set about deciding what they would do. One of the real benefits of Bike Club was the opportunities the organizing teacher provided students for making decisions about their project. The very nature of cycling also illustrates the difficult line teachers must tread between safety and student choice. One student forgot or at least refused to admit these safety concerns despite the teacher trying to make this very clear:
He wheeled the bike out of the front door. “Where are you going with that?” the teacher asked. “Home!” replied the student. Fortunately the teacher stopped the boy from leaving before he attempted to cycle the 8 mile journey on a bike without brakes and with a loose back wheel! (diary notes)
Teachers must ensure safety, adherence to school rules, discipline, and a focus for learning. Friere discusses this, perhaps ambiguous, role and suggests that the explicit acknowledgement of power relations, resulting from duty of care and perceived status is essential if a truly democratic approach to learning is to be adopted (Shor, 1987)

The Bike Club was nevertheless an excellent example of student-teacher collaboration. They discussed the week before it started with the teacher and made plans. They negotiated the format of activities at the start of each day, including:

·  trips to bike shops, 
· trips to café’s for breakfast meetings

· the sales of bikes to community partners

· helping the school to achieve the higher level for Transport for London’s Travel Award (Transport for London, 2009)
· ‘pimping’ up their bikes and rode them around the school grounds heralding a new era in sustainable transport – at least within the school.                    (Crabbe, 2009)
Issues of participation

The amount of control I needed to take over any project was negligible. When I intervened it was more often to do with staffing issues or student problems rather than inappropriate project design. This seemed to be because staff had enough planning time coupled with prior experience of the type of approaches that worked during enterprise weeks. Guidelines for acceptable practice and decision-making were generally agreed by the participants at an early stage and regularly evaluated. 
The issue of the type of ‘participation’ that occurred in the projects was regularly negotiated. The aim was not always to allow as much ‘student-initiated’ participation as possible. In reality, all the rungs of Hart’s ladder of participation were probably evident at different points of the project (Hart, 1997) - see diagram on next page.
The overall direction of the projects was a continuous process of action and reflection between the staff and students and also in collaboration with other stakeholders in the school who are not participating directly in the research. 

Pretty and Vodouhê warned against the use of the term ‘participation’ without critique (Pretty & Voudouhe, 2003). They argue that such approaches have been adopted by Governments, for example, in order to take control of grassroots movements or to transfer responsibility and costs. Indeed, the article continues, “more often than not, people are asked or dragged into participating in operations of no interest to them, in the very name of participation" (Rahnema, 1992). 
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(Arnstein, 2009)
Adams and Kinoshita, in their book Machi-work (comparing ‘education for participation’ projects in the UK and Japan) discuss this issue (Adams & Kinoshita, 2000). Building on Harts Ladder of seven stages of participation (see diagram) they describe how participation can range from manipulation to full engagement. 
Reason, 1994 states that “...in co-operative inquiry all those involved in the research are both co-researchers, whose thinking and decision-making contributes to generating ideas, designing and managing the project, and drawing conclusions from the experience; and also co-subjects, participating in the activity which is being researched.”                                (Reason, 1994)
We tried to structure the week with these ideas in mind and it basically had the following aims:

· Students should consider the different community groups that the school has links with and feed this back to staff through the student council
· Staff should organize themselves into groups of their own choice and size

· Staff should decide on a social enterprise project that they feel would be useful, interesting and fun

· Staff should choose a community group to co-work on this social enterprise project with them (this could be a new or existing link)
· Staff should choose students for their group and then negotiate with other staff and students the final make up of their group – with support from          co-ordinator. 
· The projects should continue after the week has finished

Learning outside the classroom – at Christmas tree farm

In a previous essay I argued that students would benefit from becoming critical about their place of learning and its role in the world (Crabbe M. , Digging Where We Stand, 2009). They should begin to understand the ‘school’ as an interesting place that is itself worthy of study. A place that has many different constructed realities with, at any point in time, many different stories taking place (Massey, 2005).  This is easier said than done however. 

Often in schools formal learning happens behind closed doors. To create the conditions suggested by Massey, a new way of approaching learning may be needed where students become aware of, and learn from and in the ‘world outside the classroom’ (Learning Outside the Classroom, 2006), (DfES, 2006). 
One of the given reasons that learning takes place in classrooms is because of safety concerns (Tomes, 2008). The Christmas Tree Farm group decided to face this head on. Interestingly the first idea for this group was to work with older people in the community. This was proving logistically difficult when a staff room discussion about the e-coli outbreak at Godstone Farm began. This discussion lead to a new project called Christmas Tree Farm. The project aimed to illustrate the benefits of farms to children by focusing on Christmas Tree Farm (a local one). It argued that if sensible precautions were taken there was no reason to stop going. Bromley Council were consulted and agreed without issue.
“We should go there again and get more people to go. Its good" said one of the students after his first visit to Christmas tree Farm. (diary notes)
A week later the local newspaper acclaimed the promotional work by this Glebe School Christmas Tree Farm group explaining that… “the farm, in Cudham Road, Downe, has recently seen a massive decline in visitors after a national E coli outbreak saw four petting farms across the country being closed.” (Foster, 2009)
This type of learning has been described variously as real world learning, learning outside the classroom, sustainable fieldwork and place-based learning. For the purposes of this pilot research I will use the term place-based learning (Gruenewald, 2003).

Place-based learning and the PE department
Place-based learning can enable students to see places from many different perspectives because it explicitly supports the negotiation of the use of space (Massey, 2005, p. 154). For example, how do musicians and scientists explore the same place? How can Food Technicians or PE teachers improve the school? Can students from neighbouring schools work together schools to develop more sustainable communities? Who chooses what food we eat at lunch and where it comes from?

“Where is it? Is it there? Where is it? It’s under that log isn’t it? I’m soaking!!” I pushed my way through the bushes in Downe Activity Centre with my GPS in front of me and a giggling student beside me. “I thought you said you were good at this!” the student taunted. (diary notes)
The PE department worked together during the week to strengthening their many community links. With a group of students they developed a series of resources. The aim was that community partners could use these resources to improve their ability at a range of sports and activities including geo-caching (see above diary notes), judo and rugby (Crabbe, 2009).

This idea of enabling students to develop resources to improve their own performance and also to enable others to improve is also a good example of place-based learning. Students were not simply focused on their skills in isolation of other factors but they also consideed where it took place and who else may take part. For example, geo-caching took place in a scout centre, judo took place in the school hall and needed a coach and rugby took place on the school field. Students needed to consider if their community partners had the resources needed to take part (staff, equipment, space etc).
This may be described as a critical pedagogy of place (Gruenewald, 2003). It is an iterative and participatory process which encourages new realities. There was no better illustration of this than with the development of a link with a primary school in Tower Hamlets.

Linking FilmClubs and communities
“Can I have another pakora?” the student asked. We were sitting in a café in the famous Brick Lane in Tower Hamlets – home to a large Bengali population. (diary notes)
We (a group of Glebe staff and students) were in this café as part of a new link project with another school, Kobi Nazrul. This project was developed out of an earlier school council project between the schools. The new link was between the FilmClubs of both schools. FilmClubs are relatively new ventures that encourage students to stay after school to watch films and to discuss them (FilmClub, 2010).
Originally the student councils linked together to develop a project on Bangladesh. One of the teaching assistants at my school was from Bangladeshi origin and had spent time in the family village in the region of Sylhet trying to develop a link. Communication had proved tricky to maintain.  Meanwhile another teaching assistant had moved from our school to Kobi Nazrul to work as a learning mentor. Most students at Kobi Nazrul were of Bangladeshi origin. We thought that a link would be a good way to learn more about Bengali culture.

This didn’t really happen. Instead the link became about children who went to schools in two very different parts of London. One school was in a suburban area. It was green and leafy and there was space to run around. The other was in the inner city borough of Tower Hamlets with all its crowded vibrancy and multi-culturalism. The students simply loved visiting each other’s schools and places. 

The link lacked focus for it to continue in its present form so after a series of discussions about Community Enterprise Week the idea of a FilmClub link was born. The results have been extraordinary. And there is very much the feeling that we are at the start of something that will develop further. So far:

· Students have visited each other’s schools and explored each other’s local areas.  

· Made a joint film. 

· And joint booklet. 

And after the week finished the FilmClubs continued to work together. 

· They made a calendar that the Head Teacher of Kobi Nazrul liked so much she requested another so the Kobi students visited Glebe and made loads of calendars. 

· The sister of our teaching assistant took the book and the film to the family village in Sylhet and they made a film and have started a FilmClub there too. 

(Crabbe, 2009)
Ideas about ‘community’ feature strongly in the minds of policy makers. Apart from being one of the ‘three C’s’ of sustainable schools (see pages 6 and 7) it is a major focus of current Ofsted inspections under the name community cohesion. The aim of community cohesion is that schools use the ‘deficit model’ to decide what their ‘community needs’ are (Teachernet, 2008). For example, a school that is urban may benefit from learning alongside a rural school. A school with a large white population may want to learn together with other students/ adults from other ethnic groups. Students will benefit from work with others from different countries, different ages and different backgrounds and so on. 

We hadn’t heard of the deficit model when we first started the link although we thought it would be a good experience for the students to work together. 
From FilmClubs to Garden Warriors
The talks of links with Kobi Nazrul were not restricted to the FilmClubs either. A joint food project idea was born in the café while the students sat together sharing Bengali food. But it wasn’t just about eating Bangladeshi food. Kobi Nazrul has very limited growing space but students and staff have a desire to grow food and cook with it. This food project idea came on the back of some research I did earlier on Bengali women who refused to accept that inner cities and poverty would exclude them from growing food (Crabbe M. , In this garden I see my country, 2009). 
Glebe also has a strong tradition of food growing in the school. In 2005 I wrote my Masters dissertation on the impacts of this garden project on geographical learning (Crabbe M. , The Bromley Garden Project, 2009). One of the problems we have is doing larger scale garden projects during the normal school week. Community Enterprise Week offered us this time and space. Indeed for the last few years every enterprise week has had a garden project group running. 
“We were digging and these little kids were just standing looking at us” (after a group of older students had just turned over a potato patch in our neighbouring infant school) (diary notes)
Community enterprise week enabled staff that don’t normally have the time to work in the garden to get involved. It also enabled others (staff and students) to have more time to complete projects they have been struggling with. This year staff and students built two wooden compost bins, worked with students from the local infant and junior school, tidied the poly-tunnel, built a new path, planted new plants, tidied up old plants, investigated leaves from different trees, and foraged for sweet chestnuts to sell at the upcoming farmers market (Crabbe, 2009).  The week lets staff and students see each other and the school from different perspectives.
It is this type of collaborative working that led to the success of the food growing groups in Tower Hamlets such as the Coriander Club (Crabbe M. , In this garden I see my country, 2009). One of the benefits of learning outside the classroom is that you start to develop connections between people that you may not have otherwise considered.

All of these ideas have been generated out of learning together. Having the space and time provided by the community enterprise week helped significantly. It’s not just the week itself but planning time before and reflection time afterwards.
One group of student gardeners decided to use the week to take a break from gardening and, instead, made go-karts as a fun alternative to sustainable transport (Transport for London, 2009). This project had aimed to work with a group of primary school students called the Garden Warriors with whom there was an existing link. Unfortunately it wasn’t possible to do this during the week but the Glebe students enjoyed their week nevertheless. 
The greatest outcome, however, is the strengthening of this gardening link after the week had finished. This may possibly be partly as a result of a desire to make up for these missed opportunities. At least once a week, Year 11 week students from Glebe work with these ‘Garden Warriors’ in their school garden and have seen big shifts in behavior. The project will form a significant part of GCSE Geography coursework.
Encouraging new opportunities

There are already a great many existing community links in  Glebe school (Crabbe M. , Sustainable Geography, 2009) and I have already discussed how I felt that the Community Enterprise Week offered time and space to develop these in ways that would be difficult during a normal school week. The Community Enterprise Week also offered new opportunities. For example:
· Car washing with a small group of students one of whom was felt to be particularly difficult to control in an out of classroom environment. They washed cars of teachers in 3 schools. Trying to stay dry in the vicinity of this student was a challenge few could meet! (Crabbe, 2009)
· Free London – sixth form students explored London looking for free places to visit
“We got the train from West Wickham to London Bridge then we got the underground tube to Westminster. Then we walked from the tube station. We went to Downing Street where Gordon Brown the Prime Minster lives. We also saw Big Ben and the Houses of Parliament. We went near Buckingham Palace where the queen lives. We saw lots of statues entertainments lots of people on school trips and also the people who work in London. It was a really good trip. I think the young kids at school would recommend this trip. I enjoyed seeing the different sites around London. What I didn’t enjoy is walking around a lot!” (by  Jack)
 (Crabbe, 2009)
· Respect – a group of boys worked together with community groups to consider issues such as bullying, youth crime, sex, respect to women and so on. Interestingly two boys who had been chosen to work in the PE group due to their sporting ability asked if they could join this group. There was some concern as their behaviour is often not easy to manage but generally they had a very successful week.
(Crabbe, 2009)
Conclusion

The context of Glebe School in relation to this research cannot be ignored. The comparatively small size of the school with approximately 150 students and a group ratio of one teacher to only five students made this project potentially much more manageable than a similar project in a mainstream school. 
The relevance of this project will to some extent need to be decided by peers. There is, however, a clear need for more rigorous and accessible research into new approaches tried by schools who are trying to become more sustainable places (Zurita, 2008).

The limitations of the research should form the focus of a rigorous critique of this research not just its successes. The methodology was chosen to deliberately offer a personal perspective on the week in the hope that it may lead to new questions and alternative ideas.
As I have said, this is not an impartial piece of research but one which explicitly aimed to improve the learning opportunities for students at Glebe School and to help that school to become more sustainable in its campus, its curriculum offer and most importantly in this case with its community engagement.

The school community learned together in different ways and challenged existing norms. To enable this to happen, the approach to learning was one that empowered the school’s students to:

· work outside of the classroom

· work with a diverse group of people that have real connections to the school - the ‘wider community’, 
· explore places critically, 
· make decisions

· take action to make changes

I believe that if students continue to learn together with community groups that are connected to their school it will support the school to become a more sustainable place. Making sense of all the very real connections to the school has been argued in previous essays as essential to a place-based approach to learning (Crabbe M. , Digging Where We Stand, 2009). 

The ‘thinkers’ at the Royal Society of the Arts(RSA) have been working on a couple of projects that have relevance to this research: ‘Schools without Boundaries’ and ‘Connected Communities’. Both of these projects challenges the existing ‘island’ approach to schooling by trialling innovative action research projects. 
From my perspective the two RSA concepts are interlinked. A school community must learn to connect with each other and the wider community by breaking down the traditional boundaries in education between subjects or classrooms or school fences. I believe that our Community Enterprise Week was a very effective way of doing this and showing the alternative futures too.
The week engaged staff in meaningful dialogue and innovation and was almost universally agreed to be a success. Evidence of the week is shown in the sustainable glebe website (Crabbe, 2009). The website is now becoming quite a large, accessible ‘living’ case study. It is still very much in its infancy but it illustrates the benefits of community links to student (and staff) learning. This website was re-launched only a few weeks prior to the week. It is hoped that this week will mark the starting point for a larger research project for my doctorate which will track the progress of Glebe School towards sustainability. 

A large number of the developments with community partners have happened because of the space and time created in the school year by Community Enterprise Week. This has raised the question of the manageability of projects after the week has been completed. In other words, how many community projects can the school sustain whilst trying to run a more traditional secondary model of education? Furthermore, the other two C’s of campus and curriculum haven’t been addressed in this project either. Future research would benefit from addressing these areas. 
But from my perspective as participant observer, even while recognising all my biases and vested interests, I feel that the week was very successful at developing our capacity to learn together with each other and our community partners. And that, I would argue, can only be a good thing. 
I stood on the stage after finishing my evaluation of the week. The whole school sat before me. I was just about to say thank you and have a good weekend when the Headteacher started to speak. “Out of interest, put your hands up if you enjoyed the week and would like to do it again” Luckily every hand except one went up.  (diary notes)
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� Social enterprise is described well here: http://www.socialenterprise.org.uk/pages/environmental-sustainability.html


� ‘Enterprise Week’ has been the name used to describe Glebe School activity weeks since 2005.


� The small group size was enabled by he fact that community enterprise week took place during Year 11 work experience week so school numbers were reduced. Glebe School is a special school with usual class sizes ranging 9 to 13 students.
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